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This inaugural lecture is dedicated to my beloved wife and 

children who are ever eager to see me climbing higher in all 

aspects of life. 
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PROTOCOL 

The Honourable Commissioner for Education, 

The Chairman, Governing Council of the College, 

The Provost, 

The Deputy Provost, 

The Internal Members of Council present, 

Heads of sister Institutions present, 

The Registrar, 

Acting College Librarian, 

Acting College Bursar, 

Acting Director of works, 

Deans of School and Student Affairs, Directors, HODs and 

other Officers of the College, 

Respected Chiefs of our Kingdoms here present, 

My Lord Spiritual, 

Executive members of the various Staff Unions,  

Members of the immediate family of our inaugural lecturer 

today, 

Staff and Students of the College, 

Gentlemen of the Press,  

Distinguished Ladies and Gentlemen. 
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PREAMBLE 

I thank God for the salvation of my soul and for making it 

possible for me to have an opportunity to deliver my 

inaugural lecture today before my colleagues, friends, 

relations and students. 

 Provost Ma, it is my great pleasure this afternoon to deliver 

the 3rd inaugural Lecture of the College of Education, Warri, 

titled “From Passive to Active Learning: A transmogrify for 

Nigerian teachers and trainers”. My choice of this topic was 

based on my experience as a student at various levels of the 

Nigeria education system and as an academic staff at the 

secondary school and higher education levels over the years. 

I work in an institution that carries a mandate to prepare 

people for the teaching profession. The quality of our 

products is a great determinant of the quality of education 

that our society gets. This is because no nation ever rises 

above the quality of her teachers. This speaks volumes of the 

pivotal position which teachers occupy in the society.  
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“A good teacher affects eternity; he can never tell 

where his influence stops.”— Henry Adams 

 

 

The far-reaching influence of teachers is always felt in every 

aspect of the society. It is the teachers that educate and train 

other professionals and workers which render services that 

sustain the life and existence of a society. There is no doctor, 

engineer, lawyer or accountant that has not passed through 

the tutelage of a teacher. Whatever the proficiency of all 

professionals turns out to be is a direct outcome of the way 

they have been impacted or influenced by their teachers. 

This is why all over the world, it is often required that 

teachers should receive a specialized training that makes 

them subject specialists and also people with special skills for 

making students and trainees learn effectively. Hence it is 

often said that someone who is undergoing teacher 

education is like a small ship sailing from the land of ignorant 

people to the land of knowledgeable people 

(Kpangban,2019). When the teacher is eventually qualified, 

his standard gradually becomes the standard of the school 

10 

 

system where he renders his services towards national 

development . 

We all have come to know and do acknowledge that 

education is a reliable instrument for the development of a 

nation. Therefore all societies clamour for improved 

educational carriage. But in Nigeria, the comments of 

evaluators on the products of our educational institutions 

have not been quite encouraging. All over, we have 

professionals who cannot pull their weight in the 

atmosphere of global competitiveness. It all boils down to 

the fact that there is a fundamental missing link in our 

education system at all levels. It is the problem of ineffective 

teaching and learning. The instructional methods used in our 

institutions are grossly inappropriate. It has been an 

unfortunate educational legacy-  a legacy of direct-teaching, 

transmissive education, talk-chalk lecture method. With this 

approach to teaching in use across our schools and training 

centres, we shall continue to wallow in under-development 

and slow technological development, leading to retarded 

economic progress and political struggles. Good education is 

the sure way out of national poverty and shameful economic 

stagnation. This is the undeniable fact. But good education 

cannot be fully achieved without teachers and instructors 

possessing good quality skills and orientation towards 

effective performance of their golden role as keepers, 

processors and mediators of knowledge (FRN,2013). 
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Provost Ma, this lecture is itself a contribution to educational 

advancement in Nigeria. This might be the singular 

opportunity that people have to hear the loud voice of an 

Educational technologist, saying that teachers and lecturers 

must change their instructional methods and systematically 

redirect themselves and make required adjustment to meet 

global trends of subject content delivery in institutions of 

learning. The accreditation teams of the Nigeria Universities 

Commission (NUC) and the National Commission for Colleges 

of Education (NCCE) have, in their recent visits to educational 

institutions for the purpose of accreditation, rightly 

compelled academic staff to teach and be critically observed. 

This was very strange to many lecturers. Many of them were 

not pleased with this requirement. They could not 

understand what both commissions were up to. As watch 

dogs of the educational institutions in the country, the 

accreditation team members were out to establish a new 

direction for an urgent change in the system of teaching. It 

was not fun.  It is a serious matter indeed. In essence, if the 

academic staff and faculty members are to continue to adopt 

obsolete methods of subject content delivery in our schools, 

the quality of outputs will continue to be adjudged to be 

below quality standard, both for the sake of national 

productivity and international appreciation.  

This is the spirit and intent behind the commissions’ 

requirement that the academic staff should expose how they 

relate with students on the instructional platform of our 
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lecture halls. The instructional personality of the academic 

staff must not be allowed to be down-graded but should 

rather be raised to meet with trending global standards. As I 

speak today, the professional call to my colleagues is for us 

all to re-examine the way we relate with students during the 

teaching-learning process as we professionally discharge our 

duties and fulfil our noble calling. For this to work out 

amicably, I will try to expose the tragic weaknesses of the 

prevailing lecturing method and see that they get aroused to 

shift into what is trending in the field of instructional design. 

For our information, the modern teaching and learning styles 

now involve more of student-friendly strategies, copious 

interactive activities and fruitful motivational techniques. 

This agenda for a dispositional change and shift by teachers 

at all levels, based on a set of tactical pedagogical skills, is 

what I wish to lay and spread before us today as ‘a 

transmogrify for teachers and trainers’ in the Nigerian 

educational industry. The concept of transmogrify was 

adapted from a poem titled “Pandemonium”   written by 

Pebble Clarkson, of the University of Toronto (UT) in 2001. In 

those verses, he explored the theme of social resistance to a 

movement for change in the face of apparent slide into 

avoidable national frustration. The images used in that 

poetry are so compelling that, like many readers, I am 

captivated by the special reformative use of the transmogrify 

concept evoked in that poetic rendition. This is an aspect of 

what inclined me to structure the ‘transmogrify agenda’ for 
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overcoming teacher resistance to active learning educational 

approach.  

Provost Ma, enough of having college and university 

teachers standing as proud authority figures  in front of  

lecture halls, before  rolls of seated students who listen 

silently and learn passively, waiting for the usual semester 

examinations to anxiously and stressfully demonstrate the 

artificial intelligence that they acquired in the lecture halls of 

our institutions. The transmogrify that I wish to descriptively 

and prescriptively unfold in the next one hour before this 

distinguished audience will potentially revive and rejuvenate 

our classes and take away boredom and frustration from our 

students. Moreover, I wish to use the valuable tenets of this 

transmogrify force to inaugurate my Associate Professorship 

rank as a Chief Lecturer worldwide.  

 

INTRODUCTION 

Provost Ma, it is not an over statement to say that the issue 

of declining quality of education has become a burning one . 

It is a matter that should bother and burden us as 

educationists. Among education stakeholders and the 

generality of our people, it is increasingly becoming a major 

subject of debate. Today, the products of primary schools 

are unable to write their own names, products of secondary 

schools are unable to copy down notes from chalkboards 

with correct spellings. Majority cannot read road signs or 
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even score a pass mark of 180/400 in university 

matriculation examinations. Some graduates of our tertiary 

institutions are neither able to spell the name of their Local 

Government headquarters nor can they write a good 

application letter for employment. 

Provost Ma, there is no doubt that something deplorable 

must be inherent in our educational process. This must be 

discovered, highlighted and addressed with all serious 

interventional aggression. Unfortunately, some of those 

negative elements in our educational system have been 

allowed to thrive undetected for too many years. We easily 

find this when we take an attentive glance across the stages 

of the Nigerian educational history which many of us are 

reasonably familiar with. Hence Nigeria has been moving 

without motion in several areas of our national life. The 

influence of education in areas where it should have made a 

positive difference has been consequentially limited. When 

the graduates from our educational institutions can neither 

be self-employed nor are they functionally employable, then 

of course, there are bound to be a manifestation of various 

obstacle to personal and national progress (Omoraka & 

Tedjere,2010). 

Provost Ma, I hope you know how we got here without 

correcting the process? I know it and I will tell or remind us. 

It is the poor educational experience that is resulting from 

the services of teachers who have been sincerely but 

inappropriately educated and trained.  Passive learners 



15 

 

cannot graduate and be creative and resourceful. Zealous 

‘lecturing’ and unsupported ‘explaining’ which is our 

entrenched approach and orientation to teaching is critically 

abhor able. This teacher-centred method has predominantly 

pervaded our educational system to the detriment the 

Nigerian educational system. As an intrinsic result, we are 

producing more of unwarranted talkatives and conspirators 

than strategic inventors and innovators that are compulsorily 

needed to drive the needed industrial growth of our oil-rich 

nation.              

Provost Ma, the situation calls for an urgent rethink.  To me, 

the solution is not farfetched. ‘Lecturing’ and the resultant 

‘passive learning’ is a baneful practice which should be 

tactically minimized and brought under control. As a take-off 

platform, we need to install a viable transmogrify agenda 

and culture for teachers and instructors, especially in the   

laudable implementation of our sustainable programmes for  

teacher preparation in relevant institutions across the 

nation. We must start from somewhere. We must call on 

teachers at all levels to wake up. They must move from being 

transmitters of knowledge to becoming transactional and 

transformative teachers (Omoraka,2010). Teachers that will 

revolutionize our education system with the emerging input 

of media technology and group dynamics. This is the essence 

of this inaugural lecture today. It is to spread before all of us, 

an array of contemporary techniques and strategies of a 

student-centered, indirect-teaching approach geared 
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towards producing self-directed, active students that will 

change the narrative regarding the output from our 

educational system. 

Potential Greatness of Nigeria                                          

The world over has long recognized that Nigeria is a country 

with great economic potentials. In the West African sub-

region, it is uncontrovertibly the biggest economy. We are 

endowed with considerable natural resources required for 

strong, rapid growth. In spite of this, Nigeria has realized 

very little of this potential. For most of the past thirty years, 

it has been a history of economic struggle for a turn around. 

With all the struggle, as noted by Adesula (2016),there has 

been a decline in welfare for the people in the midst of social 

instability. You will all recall that the previous 

administrations had earlier declared the intention to pursue 

the vision of placing Nigeria among the 20 largest economies 

in the world by the year 2020. It was known as NV20:2020 

(Agbakoba,2018, Akpotu,2009,Idris,2007). Today we are in 

the year 2020 and we seem not to be among the first 40 

most advanced economies in the world. Somebody reported 

that we are only among the three most religiously advanced 

nations in the world with increasing number of magnificent 

cathedrals, temples, mosques and prayer houses 

(Atteh,2017). Many people wish that this growth can also 

affect other sectors.  
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Provost Ma, it is not very clear whether the current 

administration of Muhamadu Buhari is still committed to the 

attainment of this vision NV20:2020. We hope they are. They 

can shift the magic date forward to 2030. After all, there was 

an earlier Vision 2010 before Vision 2020. While examining 

this issue deeply,(Omoraka, 2019) stated that  with the 

present economic management team currently assembled to 

give quality advice to the federal government of Nigeria , the 

conditions seem to be getting right for launching Nigeria into 

a path of sustainable and rapid growth if we are able to 

overcome the worrisome problem of terrorism. With the 

recent decisions and steps to bring Nigeria out of economic 

recession, there is no doubt that we have the potential for 

attaining global competitiveness. This conviction is based on 

our economic and demographic setting and the foundation 

for economic and political reforms which already are being 

laid. The area of concurrent reform that is desirable now is 

that of education. This is due to the undeniable value of 

quality human resources for attaining national 

transformation (Dubalene, 2001, Omoraka & Ekuevugbe, 

2005, Ekuevugbe & Omoraka, 2006). 

To actualize any national plan or vision, education is usually a 

critical   focal points. It should therefore come as a foremost 

priority. Hence you will recall that at the specification of 

strategies, goals and plans for vision NV20:2020, categorical 

statements on specific targets of national priorities were 

made and documented, including the important role of 
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strategic scientific and technological research for 

breakthroughs and advancement (Tedjere & Omoraka,2013). 

Provost Ma, you know very well that social-economic 

institutions are nourished and galvanised by research 

institutions. Educational institutions and the classes or halls 

they contain are the teaching and learning centres. What the 

society will look like is planted in the humans that go 

through the system. And these are those who become the 

human resources that take control of national development. 

Any error committed by teachers invariable affects the 

society negatively and for a long time, even to 

posterity(Omoraka, 2015). 

The educational institutions in Nigerian have an adequate 

curriculum and substantial infrastructure. If they are well 

coordinated and used, they can go a long way in giving 

substantially satisfactory output. Hence, we cannot keep 

complaining of inadequate funding and infrastructural 

deficiencies. Have we made the best use of what has been 

provided for school use?  Understandably, there is 

comparative room for improvement when Nigeria is placed 

on a global scale of quality and standard. But while much is 

being expected from the government, there is a lot more 

that needs to be done by teachers as mediators of 

knowledge and skills that can guarantee national 

development to an appreciable extent. 
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Purpose and Value of  Education                                                  

Before going into greater details of what teachers are 

expected to do in the school system, I want us to draw our 

attention to the value of education to a person and a society. 

It will help us to strengthen our determination to do all we 

can to strive for education for our children. It will also spur 

those in the corridors of political power towards making 

education as qualitative and affordable as possible to the 

citizens of Nigeria. 

Provost Ma, let me begin by saying that education is a 

process of waking up the potentials within individuals in a 

society, so as to live and   find solutions to the problems 

entrenched in our economic, social and political life 

(Emarievbe & Omoraka 2007). It is a process that makes 

someone to become   knowledgeable, skilful and 

experienced, having a sound mind and capable of thinking 

clearly and making decisions that are in his own interest and 

in the interest of his society. It is through quality education 

that a person becomes civilized, refined and cultured.  The 

ultimate goal of real education is to make an individual 

perfect in order to live a good life (Okandeji & 

Omoraka,2012). It is for the development of the physical, 

mental, moral and social faculties of human beings so that 

they can live a life of dedicated service to our nation. 

Provost Ma, in our time, education is both a liberating as 

well as a democratizing force, making people easier to lead 

but difficult to drive, oppress or enslave. Essentially, it is a 
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lifelong, conscious, and dynamic process of positive 

behaviour modification (Oniyama & Omoraka,2009) .Finally, 

education is for individual adjustment towards a balanced 

development for positive   contribution to society(Avwata & 

Omoraka,1999). 

What we can sum up from the above placement is that 

societies put education in place for individual transformation 

towards national advancement. If we do not get it right, 

doing the right things become systematically difficult.  

Notably, there are three human elements that give form and 

structure to an education system. These are namely the 

teacher, the learner and the society. Our focus in this 

inaugural lecture is on the teacher, his teaching role and 

classroom personality. 

The Evolution of Teaching as a formal engagement in 

Nigeria                                                                       

Teaching as an assigned occupational duty to particular 

persons was not done until the introduction of missionary 

education which was later supported by grants from the 

government during the colonial era of our socio-political 

emergence as a nation. Before then, the traditional 

education system which was in place hard no persons whose 

specific role was to teach. All young adults and youths grew 

up to maturity, imbibing the social norms and occupational 

skills through communal training effort. Thus, all mothers 

and fathers were equally responsible for the good training of 
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all children and young adults. The unwritten curriculum was 

without boundaries but included all the vocational and social 

skills needed to survive at that time. These included basic 

skills like language, food, culture, etc. (Omoraka, et al,2013).  

Occasionally, there were those who distinguished 

themselves in certain areas of the culture that gradually 

become Masters of some trades, thereby having apprentices 

attached loosely to them for training assistance. But there 

were no teachers per se. 

 When European Education began in the 1840s with schools 

setup by Christian missionaries, some persons were 

commissioned through religions ordination and selection to 

serve as teachers without training .They worked part-time 

and did other personal and community services around. The 

aim of education was simply to “civilize” the natives 

according to western cultural perspectives and make the 

people receptive of the Christian religions doctrines. 

Consequently the methods used by the teacher were based 

on wholesome memorization and regurgitation of doctrines 

and statements of basic religious truth. 

The teachers were high handed disciplinarians and 

instruments of indoctrination, being seen as perfect and 

authoritative persons. With the growth and spread of 

religions schools in southern and northern Nigeria as the 

country went through stages of political transformation, the 

issue of relevance of curriculum came up after 

independence. There was rapid change on policies 
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culminating into serious educational review. The 1977 

national policy on education, being the first indigenous 

policy on education comprehensively addressed the issue of 

relevance of educational touch on the heart, minds and 

hands of Nigerians. 

This education policy became known as the 6-3-3-4 system. 

Presently we have the 9-3-4 system of education which, 

according to Omoraka, (2002) commenced in 2004 and 

structured to meet the development needs of Nigeria. The 

revised version of it is what prescribed the Universal Basic 

Education (UBE) being currently implemented. 

Provost Ma, the above review is done to reveal that since the 

colonial era, the Nigerian government has been showing 

some form of concern and commitment to education, 

believing that it would lead to accelerated advancement of 

the nation. Unfortunately however, sixty years after 

independence, the output from Nigerian education 

institutions are still not what they are expected to be. So 

many different reasons have been advanced for this dismal 

failure in the education sector. Do not forget that the 

strength of a nation lies in the strength and quality of her 

human resources. Inversely also, the quality of the human 

resources which a nation parades is a function of what the 

nation offers to her citizens as education. 

Provost Ma, I am one of those who do not believe that the 

falling standard of education is as a result of inadequate 
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infrastructures and poor remuneration of teachers and 

trainers. What we have on ground can give the nation more 

value than the quality of output from the schools. 

The reason for not having qualified medical doctors to 

handle particular cases of surgery in the country is the same 

reason why we award our road construction and bridge 

building contracts to foreign engineers. We tend to value 

those with qualifications obtained from institutions abroad 

than those obtained in Nigeria. Nigeria has become a place 

where many can talk but only few can do. Many of us are 

prepared to teach others what we know about our vocation. 

Only very few are ready to practice the vocation. This is why 

most of our farmers are people with little or very limited 

education pertaining to farming. They even boast that they 

learnt what they do from their parents who were engaged in 

such vocations and through personal experience( Omoraka & 

Tedjere,1999) 

Provost Ma, this is the story of Nigeria in virtually all spheres 

of our national life. Several factors have been indicated as 

being responsible, including ineffective teaching due to the 

low quality of teacher preparation programmes in Nigeria. 

The way the teachers are trained is what affects how they 

teach others across all  levels of the education system. Since 

the Nigerian tertiary institution lecturers were trained and 

learnt what they know passively, they cannot be expected to 

teach differently in their lecture halls. Passive learning has 

become a baneful legacy bequeathed to the Nigerian 
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education system. To make progress, our teaching staff must 

move from transmissive, teacher-centred, direct-teaching 

modes that compel passive learning by students and move 

into student-centred, indirect, transactional, experiential, 

self-regulated and transformative modes of teaching where 

students learn actively with understanding and confidence. 

Conceptualization  of Teaching                                                                                                   

The term  “Teaching” is a polymorphic concept that attracts 

different definitions. This is the reason for the claim that 

everybody can teach anybody. Many people take it to mean 

the work which people do so long as they spend part of their 

lives in influencing the thoughts, feelings and behaviour of 

others (Omoraka & Ifie,2002). In that general sense, teaching 

has been explained to mean what someone does to impart 

knowledge to others. It is the process of making people to 

gain knowledge, acquire skills and change their attitudes. 

At another level, teaching is defined in a formal sense.  It is 

seen as efforts made by one person to help another to learn. 

It is a helping relationship which involves the teacher (usually 

a more mature or more experienced person) helping the 

learner (usually a less mature and less experienced person) 

to acquire knowledge, skills or values (Kpangban, 2019). 

Everything done to help the learner to become and to do is 

teaching. Therefore learning is both becoming a personality 

of a kind and a performer of a kind of skill. The becoming and 
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the performance become the end products of teaching or 

instruction. 

Provost Ma, from the earliest beginning of formal teaching 

as a vocation, teaching has remained defined as imparting of 

knowledge, skills and values from one person to the other. 

This is the definition that has continued to affect the attitude 

and disposition of our teaching staff to date. It is a definition 

that naturally supports the mug-and-jug theory of teaching 

(Kpangban, 2019). The teacher is the jug filled with 

knowledge into the class while the students are empty mugs 

sitting in rolls waiting to be filled from the jug. The students 

know nothing except what comes to them from the teacher. 

A more concrete visual illustration follows below. 

 

 

           The Jug-and-Mug Theory of Teaching 

This conception of teaching, of course, sees classroom 

communication as a one-way process between the teacher 

and the learner. A visit to our schools today will reveal to you 
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that this is true. I believe that as someone who has gone 

through the education system in Nigeria, you cannot deny 

this. It is this notion about the teaching process that has 

given entrenchment to what experts in the field of pedagogy 

now frown at as teacher-centred or direct-teaching, a mode 

of teaching that has continued to feature passive students. 

 

‘Education is not the filling of a pail but the lighting of a fire’ 

 

— William Butler Yeats 

 

 

Provost Ma, this appalling view of teaching as “imparting” 

knowledge is considered impermissively obsolete. As a 

matter of fact, the teacher who conceives of his job simply as 

that of imparting knowledge can hardly fulfil the objective 

essence of education. Come to think of it, in this era of 

knowledge explosion, how much knowledge does a teacher 

actually possess or can he claim to possess? Moreover, how 

conceivable is it that students in this age and time, still enter 

the learning situation with no information at all about 

whatever topic that is available for study? As I leave you with 

these bogging questions, I crave your indulgence to take us 

to the realm of further clarification of the basic concepts 

considered substantially core to the soul of this inaugural 

lecture. 



27 

 

Passive Learning    and Active Learning                                                                                                             

Passive learning is a method where students receive 

information from the teacher and internalize it with little or 

no feedback from the learner to the instructor. The term is 

often used together with “direct teaching” or “lecturing”, the 

result or intended outcome of which is passive learning. This 

style of learning is “teacher-centred”. Passive learning is a 

traditional teaching and learning process which is commonly 

found and used in our secondary and higher institutions and 

contemporary religious services in churches (sermons) and in 

mosques (Omoraka,2011). 

Provost Ma, it is woefully amazing that an estimated 90% of 

teachers at the secondary and tertiary levels of the 

educational institutions in Nigeria use this method. Under 

this approach to teaching and learning, teachers are 

appropriately designated as “lecturers” in their right 

standing. Their students are made to quietly absorb 

information and knowledge without typically engaging with 

the information (knowledge) or the learning experience 

received. The course outline is presented comprehensively at 

the beginning of the semester and subsequently, topic after 

topic; the students are spoon-fed by the expert lecturer. In 

its raw form, students are not prompted to interact with one 

another, to share insight or to contribute to a dialogue. For 

further emphasis, this was reiterated by Omoraka(2008), 

that passive learning is the outcome of a process in which 

learners are passive recipients of the knowledge, information 
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or ideas which only the teacher has planned and prepared 

for them. Usually, students   sit in a classroom or lecture hall 

listening or watching a video. Included as examples of this 

learning method are “reading, listening to a lecture, looking 

at pictures or power points presentations”. Consequently, 

students are made to learn by taking in the information 

presented to them or mainly through visualized images.  

 

 

Limitations of Passive Learning Style 

Provost Ma, Passive learning is a legacy from a deep 

traditional orientation. It was historically bequeathed to us 

by those who colonised us and imbibed by pioneer teachers 

in Nigeria. It is remarkably a style that has been in practice 

since the era of colonial education in Nigeria. Unfortunately, 
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teacher preparation programmes across colleges and 

faculties of education have not placed the required emphasis 

on how it can be eradicated or minimized. Rather, teacher 

educators and trainers even irrevocably use this method 

more and more. Most lecturers have an odd conviction or 

assumption that for learning to be successful, all that is 

required is for the students to receive what they are taught 

with “open minds”.  Like empty vessels, the lecturer will fill 

the minds of the students with what he knows from the 

received syllabus. The target is for the students to obtain 

better examination results at the end of the semester 

(Okoye,2008). Passive learning allows limited opportunity to 

assess how well students are learning the content. The 

students, in most cases, are reluctant to seek further 

clarification on the information that they receive from the 

lecturers. They are usually reticent or unwilling to let the 

lecturer know that they do not understand key information 

in the lesson and they may be reluctant to ask questions in 

the class. Opportunity for applying the knowledge is typically 

not provided at the end of instruction, so the use of higher 

level cognitive skills are not constantly engaged by the 

students. The lecture method being a one-way 

communication process does not engage the listening 

students. Also, it requires the instructor to have effective 

speaking and presentation skills which some of the teachers 

may not have. Students are to wait for information to be 

provided by the teacher and then to follow direction on what 

to do with that information. In the passive learning situation, 
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emphasis is placed on repeating information without deep 

reflection that could result in a demonstration of real 

understanding. This, of course, can only result in surface 

processing instead of actual learning. Consequently, students 

lack ability to use or apply what is learned, and may not be 

able to appreciate the relevance of what they are given to 

study (Utulu,2001).  

Provost Ma, with the grievous limitations of passive learning 

as I have succinctly beamed upon above, it remains an 

amazing observation that its adoption and rugged 

sustenance in learning halls has not given any concern to the 

majority of educators. By the targeted exposition being 

rendered in this inaugural lecture today, it is hoped that all 

those who need a progressive touch of pedagogical jerk will 

not leave this hall without receiving it. The transmogritary 

anointing, without further delay, is already flowing. 

Now, we are directionally watered enough to lift our faces 

towards active learning as an essential component of 

progressive education. 

Active Learning                                                                   

The modern origins of progressive education, with active 

learning as a component, can be traced to the 18th century 

works of John Locke and Jean-Jacques Rousseau, both of 

whom are known forerunners of educational ideas that were 

developed in the 20th century. Locke wrote that “truth and 

knowledge.... arise out of observation and experience rather 



31 

 

than manipulation of accepted or given ideas”. These ideas 

were subsequently developed by modern educational 

theorists like John Dewey(1900), Merrill (2007), Gagne 

(1990), Reigeluth (1983) , and others who contrived a 

specialized role for educational technologists as instructional 

designers who should always seek to attain the dual goals of 

optimizing instruction and optimizing learning 

(performance). 

Provost MA, it is in this light that I have set myself to, in this 

lecture, tactically lift my voice for a change in instructional 

behaviour of academic staff, particularly at the higher levels. 

Consequentially, as we go ahead to develop a necessitated 

transmogrify for Nigerian teachers and trainers, let us 

gravitate around a closer pop of  the concept of active 

learning and its unmistakable superiority over the  passive 

learning mode. 

To find the best way to teach depends on an understanding 

of how people learn. Researchers have studied this for years 

(Castello,M & Monereo,(2005),Mayer(1988), Bonwell & 

Eison (1991),Omoraka,(2006)                 and have found that, 

while individuals have various learning styles, on the 

average, people remember: 

 10% of what they read 

 20% of what they hear 

 30% of what they see 

 50% of what they see & hear 

32 

 

 70% of what they say & write 

 90% of what they do. To throw more light on this 

notion, let us take some closer look at the “Retention 

of Learning Cone” 

 

 

 

Provost Ma, what this cone illustrates is that real learning 

takes place when individuals are actively participating in the 

content that they are trying to learn.  When this participation 

happens, the process is conceived and termed “active 

learning”. 

Active learning is based on a learning theory known as 

constructivism (Dewey(1915), Bada (2015). This theory states 

that learners construct their own understanding of a topic by 

building upon their prior knowledge. Therefore, 

implementing active learning means shifting the focus of 



33 

 

instruction away from knowledge transmission and moving it 

to learners' knowledge construction. The teacher does this 

through the creation of guided tasks, interactions, 

assignments, and creating environments that cultivate deep, 

meaningful learning. Another closely related theory is “social 

constructivism”. This theory holds that active learning best 

takes place when the construction of knowledge occurs in 

collaboration with others. For justice to be done to this 

tractable conception, further elucidation is desirable and this 

we shall quickly lend ourselves to. 

So What Expressly Counts as Active learning?                                                                     

In the thinking of Bonwell and Eison (1991), active learning is 

"anything that involves students in doing things and thinking 

about the things they are doing". Similarly, Felder and 

Brent (2009) define active learning as "anything that is 

course-related which all students in a class session are called 

upon to do other than simply watching, listening, and taking 

notes". Taking a wider look at the active learning concept 

will make you to inseparably associate it with other related 

instructional methods and approaches that involve students 

in the knowledge construction and student collaboration 

process. Some of them explained by Okilo, F.O.(2013) can be 

mentioned here because they are intricately woven together 

as the overt working elements by which active learning is 

engaged and realised  
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i) Student-centred learning, where the diverse learning 

needs of students are at the centre of the learning process . 

The need is not for the lecturer to simply make effort to push 

through the course content for the semester period. 

ii) Problem-based learning, where students are given a 

problem or a scenario that requires students to formulate 

questions, analyze evidence, connect evidence to pre-

existing theories, derive conclusions, and reflect on their 

learning. 

iii) Experiential learning, where students learn by engaging 

in contextual learning activities, i.e activities that 

replicate situations or problems that they might encounter in 

real life situations.  

Without any doubt, active learning fosters understanding 

rather than memorization of facts. Moreover, it encourages 

students to apply what they are learning to different 

problems and contexts. This mode of learning gives students 

more autonomy over their learning and so helps students to 

learn how to learn ( Omoraka, 2010).                            

Provost Ma, there are numerous active learning activities 

that our Lecturers and Instructors are neglecting to perform 

in teaching all the courses in the higher education 

curriculum. This is either due to ignorance or unwillingness 

to make students learn actively. The important thing is for 

them to realize that there is need for them to transmogritize. 
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They need it to overcome the educationally harmful 

elements inherent in the traditional lecture method that 

they passionately and comfortably practice currently. Some 

of the lecturers claim that they learnt what they know 

passively under teacher-centered instructional 

environments, and that “as it was in the beginning so shall it 

be”. After all, it is often quoted that “train up a child in the 

way he should go and when he is old, he will not depart from 

it” Proverbs 22:6. By the academic and God’s divine grace 

combined, this inaugural lecture will empower you to depart 

from this one. Although many of you have become so old in 

it, you will depart from it after today. 

What we are proclaiming is that all lecturers would need to 

come out of the direct-teaching mode of transmitting 

information, knowledge and skills and get transmogritized 

into a more productive, efficient and worthwhile 

engagement with students under various teaching-learning 

situations. The degree to which students need guidance from 

the teacher while being “active” may, of course, vary 

according to the task and its place in a lesson unit. Activities 

may take the form of inquiry, imagination, interaction, 

hypothesizing and personal reflection (Mayer, 2008). 
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Some Class-friendly Activities for Facilitating Active 

Learning 

According to Baker ( 2006) there are some tested activities 

which experts on active learning have been applying.  With 

the categorized set of activities briefly described as follows, 

any willing “lecturer” can easily turn his classrooms from 

lecture halls to become truly active learning centres.                                                  

  First, there is what is called a One-minute paper. It is a very 

short piece of writing by the students, usually written in-

class without being given time for planning or revision. It can 

be used effectively to activate previous knowledge, reflect 

on a particular problem or concept, or check for student 

understanding. A way to concisely summarize the lesson and 

provide feedback to the teacher.                                                                               

Topic exploration by students at their own time.                                           

This could be an assignment used to encourage students to 

read and explore a particular topic and for students to 

comment on their learning process throughout the course.                                                                                        

Literature Review                                                                                                

This takes the form of an in-depth writing assignment that 

requires students to research a particular topic and 

summarize and synthesize the relevant literature on it .Can 

be effective as a formal assignment to give students an 

opportunity to go more in-depth into a topic of their choice, 

or to develop their research skills.                                                            
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Muddiest Point. A version of the one-minute paper where 

students write for a minute or two on the concepts or 

material that most confuses them.  If collected, these 

statements can be very helpful for seeing whether and 

where students are getting lost.  

Laboratory Report 

A formal report that documents a laboratory experiment. 

Can be used effectively to give students practice in analyzing 

and reporting their results, as well as drawing connections to 

other research on the subject.  

 

A Think-Pair–Share Activity 

When students take a minute to ponder the previous lesson, 

later to discuss it with one or more of their peers, and finally 

to share it with the class as part of a formal discussion. The 

goal is to give students a chance to collect their thoughts, 

and then pair up with a partner to discuss their ideas. It is 

very useful for encouraging all students to participate in 

discussions.  

 

Class discussion. Either in person or through online channels.                                        

Can be used effectively to encourage students to articulate 

their ideas, even when outside of classroom.                                                                                 

 

A learning cell. A process of learning where two students 

alternate asking and answering questions on commonly read 

materials.                                                                                            
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Learning Groups. Put students in groups to study together, 

both to learn the material as well as to improve their study 

habits and techniques. Can be used to encourage active 

learning outside the classroom, and to give students practice 

in developing higher order thinking skills. 

 

 Debates. This is a kind of structured discussion with two 

sides (individuals or teams) where students gather 

information to support their view and explain it to others. It 

can be used effectively to help students get the reasoning for 

different positions and perspectives.   

  

Group Project. This is a kind of formal assignment that 

encourages students to collaborate and to develop a specific 

topic in more detail. Can be used effectively to provide 

authentic assessment where students focus on more 

complex issues and problems to develop solutions and 

strategies.  

Visualization Flow Charts. Using a chart that helps students 

to see how a particular process or activity unfolds. It is an 

effective study tool that   provides students with other ways 

of working with course material.   

 

Matrix.  A grid or table that students construct in order to 

map the similarities and differences in concepts or theories 

according to specified criteria. Matrices can be very helpful 
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supports for students when analyzing and synthesizing 

complex material.  

 

Concept Maps. A diagram that illustrates the connections 

between related concepts. Can be very useful to help 

students see patterns or common themes in course material. 

 

Image Quiz. A type of quiz that asks students to locate a 

particular item on an image or diagram.  

 

Diagrams. Depending on the discipline and topic, different 

types of diagrams may be useful for explaining ideas or 

results.  

 

Create self-test questions. Have student set their own exam 

questions. Can be very useful for helping students improve 

their learning by thinking about the course material from the 

instructor’s perspective.                 

 

Re-order List Quiz.   A type of quiz that engages students to 

put a disordered list into the correct order. Can be very 

useful to check student comprehension of important 

processes or procedures. Also, it is a technique for helping to 

build competencies in editing and evaluation.  

 

One word. Ask students to consider how one word captures 

the experience of the class or activity. It can very well 

provide insight into student experience.  
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Reflective Essay. A short assignment that can either be 

written in class or at home. This activity is useful for getting 

students to step back from the material and to think about 

their own understanding of it (and strategies for moving to 

the next level). It is important to give students a clear 

prompt to help them focus. 

 

Reaction to video.  Either in group or pairs so that they may 

discuss         what they learned and write a review or reaction 

to what happened in the video. 

 

Learning by teaching. Students actively research a topic and 

prepare the information so that they can teach it to the 

class. 

 

Other strategies designed to support students’ active 

learning in a variety of contexts would include tutorial / 

seminar; and team-or group-based learning, and symposium 

(Omoraka,2010).  All strategies can be adapted to multiple 

contexts, face-to-face or virtual, and are presented simply as 

a support to your own creativity. The single most critical 

factor in selecting an activity is to make sure that it directly 

supports the intended learning outcomes.  

 

Passive and Active Learning: Comparing the teacher’s role. 

The teacher, under the Passive learning model is simply a 

presenter of the course content. He does most of the talking 

in class, uses textbooks, chalkboard and chalk, shows 
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diagram, pictures and sketches, explains the material, 

answers students questions and expects all the student to be 

good listeners. 

On the other hand the teacher who promotes active learning 

is a coach or facilitator who allows the students to discuss, 

ask questions and give feedback. He uses various modern 

instructional media, allowing students to explore the content 

and building information, asking students to find solutions, 

especially through collaborative effort. 

 What Benefits does Active Learning have?                                    

Some of the benefits that students can obtain from active 

learning as elucidated by Ryan & Midgley (1998) are: 

Better retention. The students do not just have to remember 

absorbing the lesson while sitting, watching, and listening. 

They also remember the equipment they used, the peers 

that they worked with, and the arguments by which they 

arrived at a piece of particular information or solution. This 

makes the new learning stronger within the memory and 

also makes it easier to retrieve. 

Potential for immediate application. Active learning allows 

for the immediate application of new knowledge. This 

quickly moves the knowledge from theoretical to actual or 

practical. 
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Confirmation. Students are able to appreciate the learning 

more when they can immediately test the knowledge, 

concepts, and processes that they have just learnt. They can 

quickly discover what works and what does not work, or 

what works only in specific ways. In this way they can correct 

any misconceptions that they might have formed earlier. 

Immediate feedback.  Active learning allows learners to 

immediately assess how much they already learned and how 

much they still need to learn. They can know where they are 

currently with regard to the material. 

I have delved into the highlighting of the merits of active 

learning that very well recommend it for use in all our 

schools. The question that one may wish to probe further is 

on why the use of passive learning still over   flowingly 

persist in the school institutions?   

Provost Ma, in spite of the huge benefits from the use of the 

active learning format some of which we have considered, 

academic staff of our schools seem to prefer to continue to 

make our students to learn passively. The reasons so far 

indicated for using the lecture approach is the fact that the 

teacher enjoys a greater control over the classroom and his 

students. His task with the students is that of having only to 

clarify the course materials to them. Moreover, lecturing is 

easier and gives ability to the teachers to present a large 

amount of information within a short time. Also, instructional 
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materials (lecture notes, hand-out and textbooks, etc) can be 

prepared in advance, while important concepts and content 

can be identified and presented in an organized and 

structured manner. The potential to facilitate large-class 

communication is also there when direct lecturing is used. But 

it might appear boring to students as they are more likely to 

shy away from voicing any misunderstanding which they may 

have. 

Contemporary teaching methods and global trends                                                             

In the advanced western world, in contrast to how we teach 

and learn in Nigeria, the student-centred, active-learning 

strategies have long been in use. These methods and 

strategies include collaborative learning, experiential 

learning, and problem-based learning as we have been 

emphasizing.  Teachers who use this method, actively 

engage students in the learning process by assigning guided 

activities and exercises that require students to articulate 

and communicate ideas, explore attitudes and values, and 

utilize higher-order cognitive strategies such as analysis, 

synthesis, and evaluation.    

Adopting collaborative learning approach to teaching 

,involves the making of students to tackle problems and 

questions with their peers, especially more knowledgeable 

peers as far as such experiences provide students with 

opportunities to learn new problem-solving strategies and to 

debate ideas in a way that challenges their understanding of 
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concepts. The experiential teaching method that is also in 

use world-wide, is where teachers promote learning by 

getting students to be directly engaged in, and reflect on 

personal experiences, leading to increased knowledge, skill 

development, and value clarifications.  The other known 

method in use is the problem-based learning approach. 

Problem-based learning method is used when a teachers 

facilitates learning by having students tackle problems in 

small groups while the teacher provides scaffolding and 

modelling experiences, and providing opportunities for self-

directed learning. This strategy does not just enhance 

students’ content knowledge, but equally increases their 

academic self-efficacy, problem-solving skills, collaboration 

skills, and self-directed learning skills. Notably, these 

different strategies mentioned here do share important 

underlying characteristics and can be viewed as 

complimentary components of a more recent, broader 

approach to classroom instruction known as ‘transformative 

teaching’ and active learning. 

 On the part of the teacher or lecturer, he must strive to 

involve students in the learning process more directly than 

he does with other methods (Bonwell and Eison,1991). 

Students must do more than just listening. They must read, 

talk, write, discuss, or be engaged in solving problems. Active 

learning is student-centred, not teacher-centred, so the 

active participation of each and every student is 

necessitated. Students must be doing something about the 

work and know the purpose behind it so that they can 
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enhance their higher order thinking capabilities (Pintrich 

(1997).  

 

A transmogrify agenda towards nurturing active learning for 

Nigerian teachers and trainers. 

I have spent time to copiously preach the gospel of active 

learning, presenting it in several ways with appropriate 

emphasis on the need for all teaching staff to imbibe and 

adopt it in our schools. Now, how can a pedagogically 

repentant ‘lecturer’ incorporate active learning into his 

classroom and become more effective? So what can a teacher 

do to change and nurture an active learning disposition. As a 

willing lecturer, it is possible if the following are introduced 

into your instructional meetings with students.        

- Always remember to observe clarification pauses during a 

lecture, particularly after stating an important point or 

defining a key concept. Stop the presentation and allow 

students sometime to think about the information. Ask 

students to review their notes and ask questions about what 

they have written so far. 

-Intentionally design questions in advance as you make 

plans to meet with your students. Questions are useful 

thought provokers.  

-At an appropriate point in the lecture, ask the students to 

take out a blank sheet of paper. Then, state the topic or 

question you want students to address. For example, “Today, 

we discussed the causes, symptoms and spread of lassa 

fever. As much as you can remember, list as many key causes 
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and how the spread can be mitigated in your locality. You 

have two minutes to go please!” 

-To help students do self-assessment and be able to identify 

misconceptions, the giving of quizzes should be a routine. 

You can give a quiz (typically ungraded) or a checklist of 

ideas to determine their understanding of the subject.  

-Group discussion is key. Students should be discussing 

topics in class based on a reading, video, or problem. The 

instructor may prepare a list of questions to facilitate the 

discussion. 

- Making students to work individually on a problem or to 

reflect on a passage is a good strategy.  Students can then 

compare their responses with a partner for possible sharing 

with the entire class. 

-Always standing in front of the class is obsolete. Please 

circulate around the room answering questions, asking 

further questions, and keeping the students on task. After 

allowing time for group discussion, ask students to share 

their discussion points with the rest of the class. 

-The practice of peer review should be regularly exploited as 

you work with students. In this strategy, students are asked 

to complete an individual homework assignment or short 

paper. On the day the assignment is due, students submit 

one copy to the instructor to be graded and one copy to 

their partner. Each student then takes his partner's work 

and, depending on the nature of the assignment, gives 

critical feedback, and corrects mistakes in content and/or 

grammar. 
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-Similar to peer review, students may evaluate group 

presentations or documents to assess the quality of the 

content and delivery of information.  

-Introduce a topic or problem and then ask student to 

brainstorm over it. Give students a minute to write down 

their ideas, and then record them on the board. An example 

would be, “Why would you say that teaching is a rather weak 

profession in Nigeria?” 

-Be ready to provide Case Studies. Use real-life stories that 

describe what happened to a community, family, school, 

industry, or individual. This technique helps to prompt 

students to integrate their classroom knowledge with their 

knowledge of real-world situations, actions, and 

consequences. 

-Do interactive lecturing.  Get students to observe and 

interpret features of images, interpret graphs, make 

calculation and estimates, etc.  

-Create active review sessions periodically. Do this by posing 

questions and getting the students to work on them in 

groups or individually. Thereafter, students are asked to 

show their responses to the class and discuss any 

differences. 

-Sometimes try to do role playing. You may ask students to 

"act out" a part or a position to get a better idea of the 

concepts and theories being discussed. Role playing 

exercises can range from the simple to the complex. 

-There is also what we normally refer to as jigsaw discussion. 

In this technique, a general topic is divided into smaller, 
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interrelated pieces (e.g., a puzzle is divided into pieces). Each 

member of a team is assigned to read and become an expert 

on a different topic. After each person has become an expert 

on their piece of the puzzle, they teach the other team 

members about that puzzle piece. Finally, after each person 

has finished teaching, the puzzle is then reassembled, and 

everyone on the team knows something important about 

every piece of the puzzle.  

-Have a mind to always engage your students in inquiry 

learning.  

Make the students to use an investigative process to 

discover concepts for themselves. After the instructor 

identifies an idea or concept for mastery, a question is posed 

that asks students to make observations, pose hypotheses, 

and speculate on conclusions. Then students share their 

thoughts and link the activity back to the main idea/concept.  

 

 

-Let experiential learning be always at the back of your mind. 

Plan site visits that allow students to see and experience 

applications of theories and concepts discussed in the class. 

 

“The best teachers are those who 

show students where to look, but do 

not tell them what to see.” -  

Anonymous 
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Watching good documentaries and you tube videos can be 

immensely helpful. 

 

Provost Ma, the above are innovative ideas and strategies 

that will help teachers to reinvent their teaching methods 

and make their classes more active and interesting. They 

may be as good as they are but cannot fly if lecturers do not 

change their mindset about teaching and instruction. It is 

intended that this inaugural lecture would fire up the 

process of reorientation against traditional approaches by 

those currently undertaking the teaching service in our 

nation. As an instructional technologist, I make bold to stand 

that this needed change must be worked out and given a 

policy entrenchment.  

 

Over now, we want to cascade into another important 

segment. I want us to touch on the qualities that make a 

teacher worthwhile and suitable to promote active learning 

in the school system. 

 

 Qualities that make a superlative teacher of Active 

Learners 

Every teacher wants to be good.  But what exactly are the 

qualities that make a superlative teacher? What are the 

skills, talents, and characteristics that are expected to be 

manifested? 

My Dear Provost Ma, before we proceed further, it is my 

wish to point out that teaching can be quite satisfying for 
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people who do it well. I know this because I am a teacher 

and I have been in the service for many years.   I do not think 

that I am always the best teacher, but I know that the 

majority of my students love me, and I guess this is why good 

things happen in my classroom whenever I teach. Let us 

proceed accordingly. 

Every great teacher has his own special, unique style. 

However, there are specific universal qualities that are 

necessary for anyone who wants to teach effectively and be 

able to stimulate a more exciting, dynamic, and engaging 

experience among students.   

Below, I will give details on only one while the others will be 

given a fleeting mention. 

One of them is the ability to instil confidence in the 

students. Low student confidence is one of the most 

persistent obstacles to the success of any teacher.  This is a 

worrisome trend in most of our institutions. Many students 

do not believe that their teachers actually believe in them 

and many students do not believe that their parents actually 

believe in them. Therefore many students do not believe in 

themselves. Research findings have revealed that students 

who do not believe in themselves tend to have more 

behavioural and academic problems (Oniyama & Omoraka, 

2009). Inversely, those who believe in themselves are better 

equipped to succeed academically. 
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 As a teacher, you can build students confidence if you 

always make learning to be goal-oriented. If you set defined 

goals with your students at the beginning of the school year 

or even of each lesson, the students will have a better 

understanding of their individual and collective 

accomplishments. To make learning more goal-oriented, 

make clear statements about the day’s teaching and learning 

goals. For example, start a lesson with a statement such as 

“today you will learn the four steps in the establishment of 

a horticultural garden’’ and finish the class by saying, 

“Congratulations! Now you’re ready to show your friends 

and neighbours  how to design and cultivate a flower 

garden!” Adopting this perspective will help the students to 

take confidence from their own progress and improve 

motivation. 

 Another strategy that works is to instil a growth mindset in 

the students. The growth mind set, helps the students to 

become more receptive to lessons and feedback. A common 

way to instil a growth mindset could be as simple as 

encouraging students to expand their answers more 

consistently.                                                                                

Verbally reassuring your students could also perform the 

magic. If you want a student to believe in himself, then you 

should actually tell a student that you believe in him; that 

you will not give up on him, that you understand his 

struggles, and that you are there for him, to help him. Too 
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many lecturers forget to do this. They forget to tell and show 

their students that they actually believe in them.  

Apart from the ability to build confidence in students, 

teachers should possess the following characteristics and 

qualities for them to become a decisively good 

transformative teacher (Omoraka & Okandeji ,2012). 

Expert communication skills. ( verbal, nonverbal, and visual, 

which involve speaking, writing, imagery, body language) 

Superior listening skills. Actively, carefully, empathetically 

listen to what learners have to say, especially after you ask a 

question. 

Deep knowledge of and passion for the subject matter. A 

teacher is only as good as what he knows. 

The ability to build caring relationships with students. It is 

the caring student-teacher relationship that facilitates the 

exchange of information and real learning. 

Friendliness and approachability. Students will have 

questions that cannot  be answered if the teacher is not 

friendly and easy to talk to. The crabby, unapproachable, 

terse, mean, arrogant, and rude teacher cannot last long. If 

the students think of their teacher as their enemy, they 

certainly will not learn much. The best teachers are the most 

open, welcoming, and easy to approach. 
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Excellent preparation and organization skills. Great teachers 

spend endless hours outside of the classroom preparing, 

designing lessons, learning more (both about their subject 

matter and how to teach in general). 

Strong work ethics. A great teacher will do almost anything 

to help his students. They always make out  time and they're 

always willing to help. If something doesn't work, they'll 

work tirelessly until they find a solution. 

Community-building skills. They know how to establish 

guidelines and assign roles to solicit every student's help and 

participation. Their classrooms are like little communities 

where each individual plays a part and feels at home. 

High expectations for all. They expect a lot from each 

student, but those expectations are both challenging and 

realistic. 

Although great teachers may also possess a number of other 

wonderful qualities (like a sense of humour, personality, 

flexibility, kindness, leadership, classroom management, a 

calm disposition, etc ) the above are the qualities that the 

best teachers universally possess. 

A bit on Active Class Management                                                       

Provost Ma, Active classes can be potentially disorderly if the 

teacher lacks appropriate class management skills.  

Therefore, teachers need to take note of this. Good 
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classroom management skills start with setting certain 

ground rules to underscore the importance of classroom 

dignity. 

Teachers should exercise patience along with a deep sense 

of care and kindness towards their students. As an 

empathetic teacher, you will win over the hearts of your 

students by demonstrating sensitivity, especially when 

students have serious disagreements. 

Better student-teacher relationships emerge when you 

demonstrate a willingness to lend an ear to the problems 

faced by your students. It is important for teachers to 

establish a good rapport with students so that a positive, 

productive and safe learning environment can be created in 

classrooms. This is very important for achieving active 

learning goals. Developing a strong rapport with students is 

one of the best ways to ensure your students are engaged in 

the class. Show genuine professional interest in them and 

their interests. Make yourself receptive to their queries and 

ideas. Make that extra effort to understand their lives and 

problems better.  You should be able to motivate and 

support students so that they are well-equipped to deal with 

any challenges that life throws at them, both academically 

and otherwise.  
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Please avoid punishing the whole class. Address isolated 

behaviour issues instead of punishing an entire class. Doing 

so can hurt your relationship with students who are on-task 

and thereby jeopardize other classroom management 

efforts. What you should do instead is to call out specific 

students in a friendly manner.                                                                           

For example: Do not say “Stop talking and disrupting other 

students”. Instead say “Do you have a question?”. Say “Do 

you need help for the purpose of focusing?”, not “Pay 

attention and stop fooling around while I’m talking”. This 

basic approach will allow you to keep a friendly disposition, 

while immediately acknowledging poor behaviour.  

As part of the techniques for an active classroom 

management, you should offer praise whenever necessary. 

Praise students for jobs well done. Doing so improves 

academic and behavioural performance. 

Praise can inspire the class, improve a student’s self-esteem 

and reinforce rules and values that you want to see. More 

importantly, it encourages students to repeat positive 

behaviour. Needless to mention that you will motivate other 

students to do the same.  

Lastly, make a habit of demonstrating behaviour that you 

want to see. This is known as modelling also. Use polite 

language. Maintain eye contact. Let one another speak 

uninterrupted. Raise concerns about one another’s 

statements in a respectful manner 
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With all the above skills in place, every lecturer  will 

invariably be an effective teacher who inspires students in 

more ways than one. 

At this junction, it is a good idea to talk about the place of 

quality teaching  as a catalyst  to qualitative education.  

 

Qualitative Education as a Function of Quality Teaching                                                                      

Any educational reform that does not take cognisance of 

instructional  reform cannot take the nation far. This 

inaugural lecture is to challenge and charge our teaching 

staff to gear up for the needed revolution that is long 

overdue for enforcement across all levels of the Nigerian 

education system. 

Provost Ma, it is a well known fact that other countries 

deride our degrees and certificates. As I have said earlier, 

poor teaching is among the reasons for this. In order to 

achieve our educational aims and objectives, we must 

upgrade and standardize the methods of teaching in our 

schools, especially at the tertiary education level.  

Admittedly, there are many different strategies or 

techniques of helping students to learn. It is also true that no 

single method is applicable to all occasions regardless of the 

age of the learners and the subject content. The strategies 

that are considered appropriate usually depend on three 
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main factors; the age or the developmental level of the 

students, what the students already know and what they 

need to know-the subject matter. Also considered is the 

available time, material , space, and of course, the physical 

environment. But whatever teaching style that a teacher 

wishes to adopt, he should please ensure that the students 

participate fully and that they learn actively under a helpful 

teacher. 

On a concluding note on this segment, it is necessary to 

reiterate that for every lesson, the teacher must read and do 

his research. We are in the internet age, the era of 

information-communication technology. There are some 

brilliant students who may which to show that they know 

more than the teacher because they have recent information 

about what is trending on certain developments related to 

the subject content under class review. Therefore, teachers 

must be close to all electronic sources of information so that 

they can be reasonably ahead of their students. As the lesson 

progresses, there should be questions and discussions. This 

is important because in traditional teaching methods, many 

students are only physically present in class but their minds 

are elsewhere. In other words, most of them are passive 

throughout. This is why we advocate the use of the 

transactional , interactive and experiential approaches that 

produce active, self-directed and confident learners that are 

ready to undergo life-long education. 
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All in all, the lecturer must endeavour to evoke and sustain 

the interest of the students. He should make the lesson lively 

by giving analogies, stories, jokes and live examples. In this 

modern time, video tapes or interactive boards are readily 

available for lecturers’ use. At the end of the lessons, the 

students should be given reference materials for 

reading/research and given a date for class discussion. Group 

discussions where students come up with additional 

information and discoveries should be much more 

encouraged. The ‘discovery sessions’ are very important. 

Each student is happy to come up with something new 

whenever there is opportunity to do so. Credit should be 

given by the teacher to the best student. Also, the teacher 

should always give assignments to the students and he 

should endeavour to mark them. 

Provost Ma, the above are beyond the view point of a 

layman. They are   altogether the helpful prescriptions from 

a specialist instructional technologist. The time has come to 

revive the teaching habits of academic staff in our schools. 

With regular practice, the above procedures and activities 

can become easy to plan and implement. In this way, the 

educational system will witness the desirable turn around 

and the final output will be to the pride and joy of all good 

teachers in Nigeria. Most importantly, Ladies and 

Gentlemen, we shall witness a situation that will make it 

possible for us to turn out the desirable high quality 

graduates from Nigerian educational institutions.  
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Today, this is my advocacy. This is my story.  This is my song. 

CONCLUSION           

My dear Provost, Ladies and Gentlemen, I have tried to tell 

us that students cannot be taught everything that they need 

to know. The best a teacher can do is to position them where 

they can find what they need to know when they need to 

know it. Active learning is a sure way of doing so. It is an 

approach to instruction through which teachers make 

students interact with their environment by exploring and 

manipulating objects, tackling questions and controversies, 

and performing experiments.  

My Provost Ma, Ladies and Gentlemen, I have explained that 

the indirect approach to teaching will soon be gaining more 

momentum. The National Commission for Colleges of 

Education (NCCE) and the National Universities Commission 

NUC) are spearheading the pressure for a change in teaching 

methods.  Educators are gradually realizing that for students 

to be successful in the twenty first century, they need to be 

active life-long learners. Helping them to develop the skills 

necessary to become lifelong, active learners is now a 

pressing task. Good science education essentially, requires a 

different approach to teaching and learning. The direct 

instruction method that was used almost exclusively in 

Nigeria since the later part of the twentieth century is giving 

way to a more cooperative, in-direct, student-centred, 

problem-based approach to teaching/learning. An approach 
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that involves students working together towards common 

goals, with teachers serving as 'experts', and coaches, and 

facilitators.  Sometimes they just plainly get out of the way, 

arrange for required resources and act as guides to the 

students while they set their own goals and 'teach 

themselves'. Emphasis is on activities and participatory 

engagement in the class hall. 

Teachers, I have explained, perform very important duties in 

school . I have given particular attention to their instructional 

behaviour as lesson leaders. I have stated that the quality 

standard of the entire education system depends on the 

quality of the school teachers. Consequently, it has been 

made known to us that, until instructional reform takes place  

in the education sector,  national development will continue 

at a slow pace.  To this end, the need for lecturers to make 

critical adjustments and incorporate active learning into their 

teaching environment is emphasized in this inaugural 

lecture.  As a way of overcoming the weaknesses of the 

passive learning mode of knowledge and skills acquisition, a 

number of activities that can be introduced into lesson 

sessions and events were carefully listed and explained.  

Finally, some classroom management skills and tips were 

presented to the extent that they could be helpful I in 

promoting active learning.  In the same tune, I have also 

highlighted some peculiar and universal qualities which 

teachers should possess for students to be active, 

collaborative and self-directed in the pursuit of education 

that will make them skilful, civilized and cultured.  This, I 

have clinically referred to as a transmogrify agenda for 

Nigerian teachers and trainers. 
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RECOMMENDATIONS                  

 The quality of educational output in Nigeria will continue to 

be low if attention is not given to efforts towards the  

improvement of teaching methods. We must say goodbye to 

lecture halls and say hello to active learning centres, halls or 

rooms.  The instructional landscape of our institutions of 

learning must begin to undergo the needed changes, moving 

from passive to active learning.                                                     

To lay the path way towards achieving this goal in our 

educational system, the following recommendations will be 

of tactical, reformative value. 

1.  Tertiary educational institutions should establish Active 

Learning Centres or Units to coordinate and promote its 

adoption by College and Faculty Staff. These Centres will 

have to be most appropriately headed by professionally 

qualified and experienced Instructional technologists. 

2.  The designation for College and University faculty staff 

would also need to be changed.  They should see themselves 

and be known as Academic Coaches and Facilitators.  This is 

necessary because people seem to act and perform 

according to the name that they answer.  Alternatively, they 

should simply be called teachers but not uncles, aunties, 

subject Masters, Mistresses or something else.  This change 

in designation would help to tune them up for the challenge 

of giving functional application to the theory of 

Constructivism, Collaborative learning and Self-directed 

students in Nigerian schools. 

3.  Peer observation of teaching among the  teachers should 

be encouraged.  Comments from the observing teacher 
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would potentially encourage a positive review of teaching 

performance by the observed teacher. 

4.  Outlines of written plans for teaching, including plans for 

students engagement activities and resources should be 

encouraged among the teaching staff, while group 

discussions and presentations should be timely initiated 

during lesson periods.   

5.  All Academic Coaches and Facilitators as they will now be 

known , will of necessity, help students to build confidence 

in themselves and in the learning process.  The odd habit of 

sending students out of class or suspending students from 

class activities, being made to remain standing for a long 

time in the name of discipline should be done away with. 

6.  The e-library stuff should be consolidated and more 

interactive boards and multimedia instructional resources 

should be made available in the active learning halls.  All 

academic staff should be internet proficient and compliant 

while educational institutions should be supported to install 

reliable Broadband and local area network (LAN) facilities in 

the institutions for the full realization of Active Learning 

benefits. 

7.  Being a psychological era when the teaching and learning 

process needs to be supported with a body of staff that is 

student-friendly, not teachers who scare their students 

during lesson contact hours, thereby   making it difficult for 

students to ask for necessary intervention during class 

contacts.  Teachers should be approachable, not getting the 

students tensed up. School authorities should continue to 
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advocate for this attitudinal change needed by teachers who 

are still guilty of this obnoxious habit.   But all put together, 

teachers should take care to sagaciously maintain their 

professional distance with students. 

8.   Such extremely conservative teachers who always do 

not want to take the pain to create experiential and 

problem-based learning environments should be getting 

ready to say bye-bye to the teaching service. Government 

should be working out the modalities to make all teachers 

become truly teachers who mandatorily promote active 

learning in schools. 

9.   The proposal for all non-professional teachers to go 

through the executive Post Graduate Diploma in Education 

(PGDE) programme should be enforced urgently by 

government. This means that all academic staff at all levels 

should be professionally certificated as teachers. This will tell 

the whole world that Nigeria has decided to globalize as to 

how students are taught and how they learn.  The result of 

this policy will be that there will be a more dignifying 

professional status for tertiary Academic Coaches and 

Learning Facilitators. 

10.   Short courses on how to promote Active Learning 

should be floated across all the states of the Nigerian 

federation.  Those with evidence of having acquired the skills 

will be issued certificates of proficiency as constructivist 

teachers in the light of active learning styles. 

11.   Accreditation teams should make it very clear that the 

inspection segment that requires lecturers to teach for them 
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to observe is to find out the extent to which their students 

participate in the class through active engagement during 

the lesson.  Making this objective of the exercise known 

before it commences will increase consciousness that 

students are expected to be made active during instruction. 

It is my hope that the recommendations made above will be 

given accelerated implementation. It is only by this that the 

substantial purpose of a transmogrify for Nigerian teachers 

and trainers could be fabulously fulfilled. 

My Stewardship in the Academia 

Provost Ma, I assumed duty in College of Education, Warri in 

1996 as Lecturer III since that time I have functioned in 

various capacities in the College as follows: 

 

 Head Of Department (H.O.D.) 2005 – 2007 

 Sub-Dean, School of Education (2008-2009). 

 Departmental Course Co-ordinator, UNIPORT               

(Affiliation) Degree Programme, 2000.            

 Editor  to “Educology”, School of Education, COE, 

Warri,    Journal, Vol. I  (2004 - 2005). 

 Editor to ‘College of education, Warri Interdisciplinary 

Journal, Maiden edition 2013,. 

 Student Research Project  Co-ordinator  2006-2008. 

 Public Relations Officer (PRO), College of Education 

Academic Staff Union (COEASU),  Warri Chapter 

(2005-2007,  2007-2009). 
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 Resource Person to NTI in the Capacity Building 

Programme for English Language Teachers under the 

Millennium Development Goals (MDGs) Project. 

(2007-2009) 

 Academic Planning Coordinator  ( Directorate of 

Academic      Planning ), COE ,Warri , January 2010 – 

December, 2011 .    

 Head Of Department (H.O.D.)March  2015 – Feb. 

2017 

 Re-appointed Head of Department for March 2017 – 

August   2019. 

 Academic Board Representative to Central Records 

Business Committee 

 Dean, School of Basic Education-   currently. 

  External Moderator to ECCE Department, College of 

Education, Agbor,  currently. 

 

I have been a member of several learned / professional 

societies / associations which include the following:     

 Member, Association for Educational Media and 

Technology (NAEMT)     

 Member, Association for Encouraging Qualitative 

Education in Nigeria (ASSEQEN) 

 Member, Nigerian Primary and Teacher Education 

Association (NTPEA). 

 Member, National Association of Teachers And 

Researchers of  English As A Second Language 

(NATRESL).                                                
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  Member,   Curriculum Organisation of  Nigeria  

(CON). 

 

Also, I have served in several ad hoc Committees and panels 

including:  

 Member, Examination Complaints Committee.    

 Chairman, Student Research Projects Committee.                                                    

 Chairman, Committee to recommend on Pre-NCE 

Programme implementation in COE, Warri. 

 Member, Staff Welfare and Housing Committee. 

 Member, National Commission for Colleges of 

Education (NCCE),  Abuja, Committee to Review 

Primary Education Studies Programme of Studies, 

2006. 

 Member, Academic Staff Annual Evaluation 

Committee   (CONPCASS 7 – 9) 2011 – 2013. 

 Member, Committee to work out modalities for 

publishing an         Interdisciplinary Research   Journal 

by the College authority,   2011 - 2013  

 Member, Faculty of Education National Conference 

Organizin Committee, Usmanu Danfodiyo University, 

Sokoto,  2013 

 

I am a patron to The Redeemed Christian Fellowship (RCF), 

College of education, Warri Chapter and also a patron to 

National Union of Urhobo Students (NUUS). 
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